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…children do not need to be motivated. From the beginning they are hungry to 
make sense of their world. Given an environment in which they don’t feel 
controlled and in which they are encouraged to think about what they are doing 
(rather than how well they are doing it), students of any age will generally 
exhibit an abundance of motivation and a healthy appetite for challenge. 
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1
 Content and Language Integrated Learning – the teaching of a subject such as science or history 
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People’s ideas about themselves are expressed and tested in social life through 
their actions. In turn, the outcomes of these “tests” provide a basis for 
crystallizing, refining, or modifying identity based in part on how believable or 
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2
 Several different labels have been used in the literature to designate the set of behaviours associated 
with learning/ performance orientations: mastery goals/ performance goals (Ames, 1992; Ames & 
Archer, 1987, 1988), task involvement/ ego involvement (Deci & R. M. Ryan, 1985; Nicholls, 1984; R. 
M. Ryan, 1982; Seifert, 1995), task focused/ ability focused (Griffin, Chassin, & Young, 1981; Maehr & 
Alderman, 1993; Maehr & Midgley, 1991; H. W. Marsh & Hattie, 1996; Skaalvik, 1997), success 
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[Competitiveness] creates a system of winners and losers, where there are a 
few winners at the top and a large number of losers under them. Many groups 
of adolescents have, understandably, rebelled against this by creating their own 
rule system in which working hard and getting good grades meets with strong 
disapproval. 
This is how students have conspired to undermine a system that designates 
winners and losers. Through peer pressure they seek to eliminate the 
winners. Then, those who would have been the losers no longer stand apart 
from the others. The norm of low effort also means that students’ feelings about 
their intelligence are further protected . . . If they don’t try, a poor grade 
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The public self is the self that is manifested in the presence of others, that is 
formed when other people attribute traits and qualities to the individual, and that 
is communicated to other people in the process of self-presentation. The private 
self is the way the person understands himself or herself and is the way the 
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They find this development exceedingly complex and varied, ranging from wild 
and crazy feelings to solid, socially approved ones. They move toward 
accepting all of these experiences as their own; they discover that they are 
people with an enormous variety of reactions. The more they own and accept 
their inner reactions – and are unafraid of them – the more they can sense the 
meanings those reactions have. The more all this inner richness belongs to 
them, the more they can appropriately be their own experiences… These 
people are becoming involved in the wider range of their feelings, attitudes, and 
potential. They are building a good relationship with what is going on within 
themselves. They are beginning to appreciate and like, rather than hate and 
mistrust, all their experiences. Thus, they are coming closer to finding and being 
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If he wishes to be well thought of as a student, he attends class regularly, looks 
only at the instructor, or writes diligently in his notebook. Never mind that while 
looking so intently at the instructor, he is thinking of his weekend date, or 
while looking down, he is writing a letter in his notebook or wondering whether 
the family welfare check has arrived. He sometimes truly wants to learn what 
the instructor is offering, but even so his attention is contaminated by two 
questions: “What are this teacher’s learnings and biases in this subject so that I 
can take the same view in my papers?” and “What is she saying that will likely 
appear on the exam?” If the student asks questions, the questions have the 
twofold purpose of showing his own informed knowledge and tapping a 
known reservoir of interest and information in the instructor. Therefore, he 
does not ask questions that might embarrass or expose himself. It makes no 
difference what he thinks of the course, his instructor, or his fellow students. 
He shuts such attitudes carefully within himself because he wants to pass the 
course, to acquire a good reputation with the faculty, and thus move one step 
further toward the coveted degree, the union card that will open so many doors 
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4
 The first edition of Freedom to Learn was published in 1969, when authors were not as gender-
conscious as they are nowadays. Just as Freiberg did when publishing the third edition of the book, I 
have preserved Rogers’ exact words on the understanding that his personal pronouns were surely 
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…if proficiency in the target language is part and parcel of one’s ideal or ought-
to self, this will serve as a powerful motivator to learn the language because of 
our psychological desire to reduce the discrepancy between our current and 


















Because the source of the second component of the system, the Ought-to L2 
Self, is external to the learner (as it concerns the duties and obligations 
imposed by friends, parents and other authoritative figures), this future self-
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 Brown (1991, p. 86) had also linked visualisation to foreign language learning: “Visualise yourself 
speaking the language fluently and interacting with people. Then when you are actually in such a 
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6
 It must also be mentioned that one of the three authors has recently published a paper (Papi, in 
press) in which he used the entire “attitudes to learning English” scale from Taguchi et al. (2009), 
although this time he called it “English learning experience”. Just like in the previous study published 
with his colleagues, Papi used items like the ones exemplified above to tap into the third component of 
Dörnyei’s self system. Though not stated clearly, it would appear that this publication reports partial 
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After some consideration I came to the conclusion that the possible selves 
approach . . . offered a good account of the data. Looking at “integrativeness” 
from the self perspective, the concept can be conceived of as the L2-specific 
facet of one’s ideal self: if our ideal self is associated with the mastery of an 
L2 . . . we can be described in Gardner’s (1985) terminology as having an 
integrative disposition. Thus, the central theme of the emerging new theory was 
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 In a different approach, Ghaith (2003) investigated the effects of cooperative learning on “academic 
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a focus on the interaction between this self-reflective intentional agent, and the 
fluid and complex system of social relations, activities, experiences and multiple 
micro- and macro-contexts in which the person is embedded, moves, and is 
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Although it is true that applied linguistics literature abounds with references to 
“the learner”, almost without exception this expression will be found to refer to a 
model or personification of the learning process, and not to real-life, flesh-and-
blood individuals with their own subjective and social worlds. 
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 As these vignettes were intended to mimic the language in which a student might express these self-
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 Ministry of National Education (2000), Ministry of Education and Research (2003), Ministry of 
Education, Research and Youth (2007), Ministry of Education, Research and Innovation (2008), 
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%(adapted from European Commission, 
2009b)
              Level Age group 
Pre-compulsory Nursery - 6 
Primary 6 - 10 
General lower secondary I 10 - 14 
Vocational lower secondary, or 14 - 16 
Compulsory 
General/ specialised lower secondary II 14 - 16 
General/ specialised upper secondary 16 - 18 
Vocational upper secondary 16 - 17 
Post-secondary 18 - 20/21 
Post-compulsory 
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the ability of a culture, when it encounters other strong cultures, to absorb 
influences that naturally fit into and can enrich that culture, to resist those things 
that are truly alien, and to compartmentalize those things that, while different, 
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Strengths Structured questionnaire 
Semi-structured 
interview 
theory testing   
theory validation   
confirmation   
exploration   
probing and in-depth analysis    
numerous participants   
good turnaround and low dross rate   
perceived anonymity    
minimal researcher intrusion   
freedom to abstain from participation   
motivation to participate   
participants as co-researchers   
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Topic of research question Structured questionnaire 
Semi-structured 
interview 
1. Reliability of questionnaire   
2. Measurability of distinct questionnaire variables   
3. Students’ perception of the four self categories   
4. Relationships between the four self categories   
5. Relationships between self categories and 
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Number of participants 
School     Specialism Participant groups 
Questionnaires Interviews 
A Economics, Tourism and Administration 11 258  5 
B Computer Science 11 262  10 
C Music 4 84  5 
D Mathematics 8 175  - 
E Modern Languages  10 266  12 
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the number of items 




Cognitive appraisals (6) I am really good at English. .92 
Affective appraisals (6)  English is one of my favourite 
subjects. .88 
Frame of reference: 
internal (6) 
I am better at English than at 
any other subject. .90 
Private self 
Frame of reference: 
external (6) 
I am better at English than most 
of my classmates. 
.90 
Ideal self N/A (5) English will be a very important 
part of my future. 
.76 
English teacher (6) .90 
Classmates (6) .91 




It’s very important for me to 
show to these people… 
 
…that I work hard to improve my 
English. 
.88 
  English teacher (6) .83 
Classmates (6) .89 
Best friends (6) .89 
Present 
Family (6) 
These people would like me to… 
 
…always do my English 
homework. 
.84 
English teacher (6)  .86 
Classmates (6)  .90 




Family (6)  
These people would like me to… 
 




orientation N/A (6)  
If I know an activity is too hard 
for me, I still try to do it. .85 
Interest; personal 
relevance (6)  
The English class really helps 
me develop as a person. .77 Perceptions of 
the English class Freedom to be oneself; 
appreciation as an 
individual (6)  
My English teacher knows what 
my hobbies are. .82 
Success (6 + 6) 
I always do extra work for 
English. 




Failure (6 + 6) I didn’t try hard enough. I was very unlucky. - 
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13
 Statistical Package for the Social Sciences, also known as PASW (Predictive Analytics SoftWare) 
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 With Ms Vera Busse (University of Oxford), who was conducting her doctoral research project on a 
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 Cohen’s d effect sizes for statistically different means: I had worked really hard…: -.28; I have a true 
gift…: .31; I can’t understand some rules…: -.16; I’m not all that good at it: -.20; The teacher doesn’t 
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 It is important to note, however, that correlation does not mean causation, but mere direct proportion 
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 All confirmed by ANOVA with Bonferroni adjustment for multiple comparisons, which reduces the 
alpha level when multiple significance tests are executed, thus limiting the Type I error rate (i.e., the 
error of believing there is an effect in a population when in fact there is none) (e.g., Field, 2009; Howell, 
2007; Tabachnick & Fidell, 2007). 
21
 For all t-tests, Power was calculated using the G*Power 3.1.2 software (Faul, Erdfelder, Lang, & 
Buchner, 2007). It is important to note that the software takes sub-sample size into account when 
calculating the Power of a test and that, despite the unbalanced gender distribution of my participants, 
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 The two response categories for this variable will be called “true self” and “different self” from now on, 
but always with the proviso that the “true self” is no more than what students perceived (or declared) to 
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Self system Graphic representation Vignette 
Submissive 
 
They know very well what sort of person I am. 
What they would like me to do in life is 
different from what I would like to do, so that’s 
why I prefer to give up my intentions and do 
what they think is better for me. What they 
want me to do in life is more important than 
what I’d have liked, so I’ll do what they say. 
Duplicitous 
 
They don’t really know what sort of person I 
really am, and it’s not important for me that 
they do. They would like me to do something 
else in life than I would, and that’s why I’ll 
pursue my own dreams without letting them 
know. At the same time, I’ll give them the 
impression that I do what they ask me to, 
even though I’m actually seeing about my own 
business. I know better. 
Rebellious 
 
What they would like me to do in life is 
different from what I would like to do, so that’s 
why I’ll pursue my own dreams even if I have 
to rebel against them. They know me well, I 
haven’t got anything to hide, and if they want 
to force me into doing something, I am likely 
to refuse it openly. What they want me to do is 
less important than what I want. 
Harmonious 
 
They know me very well and appreciate me 
for what I am. My dreams for the future are 
very similar to what they’d like me to do in life. 
They don’t want to impose anything on me, 
but give me the total liberty to choose, and 
they always appreciate my decisions about 
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Teachers help me learn and become what they want, but what they want is best 
for me. That’s also true for my family. My previous teacher didn’t know much 
about me because she never let me talk and she gave me low marks. Classmates 
and friends aren’t really interested in how well I do in English, but sometimes I’m 















I don’t think my English teacher cares about what I want to do in the future; she 
just teaches her subject. The English class is for relaxation, not taken seriously. I’d 
be more involved if the teacher were more demanding. I don’t talk to my 
classmates, only my best friends and my family know what I want to do in life. 















When the teacher says something, I’ve got to do it – no way out. I don’t spend 
much time with my classmates and they’re indifferent. If I were to choose between 
the teacher and the classmates, I’d always please the teacher: she gives me 
marks, she teaches me. I also please my family if I please my teacher, and I’ve 
got to do it for fear of bad marks. My best friends advise me, but they don’t push 















I don’t think my classmates need to know what I’m up to – I may say one thing and 
do another. I’ve got the full support of my family in what I want to do. I can trust my 
teacher and family because they’ve got life experience and they are entitled to 
































My best friends and my family know what I’m really like – apart from them, I’m not 
really interested. I don’t know and I don’t care what my classmates expect of me. I 
work hard for my English teacher and my parents to be proud of me. I’m not very 
close to the teacher, so she doesn’t know many things about me, but she is kind 
and gives us high marks so as not to spoil our averages. I feel very good when I 















I always give a teacher the impression I do what they want. I think all students do 
this. That’s the Romanian system – if you’re not on good terms with the teacher, 
you’re in trouble. As for my classmates, I’ve always said “yes, of course” and gone 
on to do what I wanted. They want you to make mistakes, so they can laugh. My 
best friends are much older than me; they understand me and we get on very well. 
















Nobody should be influenced by anybody else. You can’t let your friends decide 
for you – maybe your family, but not even them. You’ve got to be the same all the 
time, otherwise you won’t know which person to be when you meet someone – 
and I’m talking from experience. I want to be perceived as a hard-working student, 
because I know that first impressions count. I want my teachers to think I’m 
hardworking, although I’m not. Well, I am, but not as much as they think. I want to 
create a particular image. As for this interview, I’ve actually been striving to look 















I don’t know how many teachers really care about students. But you’ve got to be 
friends with them, so I give them the impression it’s like they say although I still do 
what I want. But if you’re good to the teacher, classmates say you’re betraying 
them. Group influences are dangerous, you can end up doing things you don’t 
want to do. I don’t think my friends care about my future, but they know me well – 
as do my family. I can “negotiate” with my parents, but I always think I mustn’t 































My English teacher knows me well and doesn’t try to impose anything on me (she 
couldn’t, even if she tried). I can always talk to her and she helps me and advises 
me well. My friends appreciate my decisions and support me. I wouldn’t like a 
friend to tell me what to do. I get on with my classmates, but I haven’t really talked 
to them and I don’t think they’re interested. Only my family might have a right to 
tell me what to do, but I won’t do a job just because they say so. I’ve got to like it 
to be able to be the best I can. Teachers and parents can punish you if you don’t 















I only talk about class matters to my English teacher. She was really shocked 
when I told her what I’d like to do in the future, that’s why I think she doesn’t really 
know me, but she wouldn’t push me to do things I don’t want to do. My parents 
and my friends – few as I have – appreciate me and have always been there for 
me. However, I don’t want to show my real face to my classmates, because they 
are mean and envious, and they can hurt me. I avoid showing them that I am 
sensitive and let them think I’m a tough person, and never tell them what I do. Let 















I always do what I want and nobody will ever influence me. My parents leave me 
total liberty to do what I want, and teachers are there to help us. My classmates 
can’t possibly know what kind of person I really am, as we don’t spend much time 
together, and I don’t care what they’d like me to do. I work hard because I want my 
teacher and family to be proud of me, that’s what motivates me. And I’m really 















We’ve had a new English teacher every year, so it hasn’t really mattered for me 
what they thought. I’ve just done my duty as a student and that was it. My 
classmates never have a say: it’s my life, my future. We’re all on our own. My 
friends aren’t all that interested in my future either, but they give me moral support, 
and so do my parents. I have no idea what I’d like to do in life, and that’s why I’ve 






























Although I may have a different opinion, I’ve learnt it’s best to agree with the 
English teacher, because she gets upset if I don’t. There are little cliques in my 
class, so we’re not really close as a group and we hardly ever do things together. I 
get on well with my friends, but career prospects don’t come into it. It’s honesty 
that matters in a friendship, not your future job. There are things that only the 
family can know, and my parents support me and are always happy for me to do 















I am what I am and people must get used to me, including my classmates and 
teachers. I demand more and more of myself because I want to achieve 
something in life and my parents push me to do the things they know I can do and 
help me succeed. When the teacher sees you do well, it means they’ve been good 
and you feel good in class too. From the very beginning our English teacher asked 
us about ourselves, what we like, what we don’t, what we’d like the class to be 















My friends and family have always let me choose what I wanted to do. My parents 
are very kind and they’ve created opportunities for me to learn English because 
they saw I was learning on my own from TV when I was really young. My English 
teacher has always been my friend and I’ve always felt great in class. I’ve got a 
real passion for English. As for my classmates, they know me as the boy who 
















We’ve got a really special teacher – different from all the others. She doesn’t focus 
only on English, she knows what we’d like to do and what we’ll have to do, and 
she helps us without stressing us absurdly as others do. I only get on with one 
classmate, who’s also my best friend. Together we want to work really hard to get 
what we want in life, but the rest of the class don’t understand us, so we’re seen 
as different. My friends and I help each other become better. I’m also lucky to 































That’s the way education works: the teacher will never know a student as a 
person. Every new generation brings a change and if the teacher doesn’t 
understand that and tries to manipulate the students, a wall rises between them. I 
also feel a communication wall between me and my classmates, but they don’t 
matter too much anyway. It’s my friends who matter and whom I can open up to. 
My family understand me and respect my wishes, although they would have liked 















My English teacher, my best friends and my parents really understand and support 
me. Nobody should tell you “do this” – they should only help you. But I don’t have 
a good relationship with my classmates, who are envious and don’t appreciate the 
character of a leader. So I’ve decided not to get involved with them and never tell 
them about my plans. I am going to do something totally different from what 















I don’t like being influenced by anybody. Teachers generally want us to do 
something different from what we want, by my English teacher doesn’t want to 
influence us. There are all sorts of little groups in my class and I prefer not to have 
much to do with them. When they were young, my parents didn’t have the liberty 
















We are very close to our English teacher and she’s always been there to advise 
us when we didn’t know what to do. We’ve seen in time it’s good to do what she 
says, though she can be quite demanding sometimes. Although I get on with 
everybody, most of my classmates don’t agree with the things I want to do, so I 
don’t have much to do with them. My best friends and my family have a very 
important role in my life. We’ve got the same dream and this makes the 































I don’t think teachers and classmates are in any way interested in me as a person 
and we don’t have much in common. Teachers can’t accept the fact that we are 
different, so I give the English teacher the impression I’m what she wants me to 
be, just to avoid problems (which sometimes include bad marks, especially if you 
don’t take private classes with her). My friends and parents support me, although 















I can’t talk freely to my English teacher, because I was born in democracy and she 
wasn’t. Communist teachers don’t recognise our right to have an opinion. My 
classmates don’t know what I want to do in life, because they don’t know what 
they want to do either. Neither my friends nor my parents really know me well. 
What matters to me is that I live my life the way I want. My parents want me to be 
a vet and I’m letting them think I will because I don’t want to disappoint them, but I 















I’ve got friends who really know what I want and encourage me, and I do the 
same. My parents are too busy with their jobs to know me well. We’ve all got 
different opinions in my family. People in my class would be happy for me not to 
go to university and stay below their level. It’s all for themselves. To maintain our 
reputation in class, to be seen a bit better than we are, we often say we’ll do a 
different degree to the one we actually intend to do. My English teacher had a 
















I’ve got a strictly professional relationship with my English teachers. They’re not 
so involved so as to care about my future, and I’m not too bothered to share my 
plans with them. I do my duty as a student and see about my business. 
Classmates are OK, but I haven’t really communicated with many of them. It’s 
natural for one’s friends to be supportive and understanding, and so are mine. I’ve 
got a cold relationship with my parents – I do my duty, they do theirs. They don’t 
approve of my career choice, but I’ll spend 40 years of my life working, so I’ll do 































Being also a form tutor, it’s natural for my English teacher to be interested in us all 
and what we’d like to do in the future. She’s a really good teacher.  We’ll spend 
four years together in this group, so it’s good for classmates to know one another 
too, although I’m not sure how interested mine are in me. I communicate very well 
















The English teacher is not really interested in every one of us, probably because 
she’s too busy. If a teacher tells me to do a certain degree, I just don’t care. I’ll do 
what I want. My classmates don’t really know me and they’re not interested in me 
just like I’m not interested in them. Each for himself or herself in my class. My 
friends and my parents have always supported my decisions, even the wrong 















I think my teacher would like me to do English at the university, but I won’t. All 
students try to please their teacher, because a satisfied teacher is a teacher who’s 
on your side (higher marks, better atmosphere). I do all that, but I won’t change 
my plans for the future. My classmates, friends and family have come to know me 
well. They know what I intend to do and they’re never tried to stop me from 
anything. I’ve always done what I wanted and it’s been OK so far. 
28. 













It’s not necessary for a teacher to know you as a person. They’re there to teach 
you, that’s all. I give mine the impression every teacher expects: that I’m 
interested (even when I’m not), that I work hard, that I conform to what they say. 
With the classmates there must be a professional relationship, and not even your 
friends should know what you’re really like. Only your mum and dad should know. 
Your honesty can be a weapon for other people and there must be a barrier 































I don’t know the new English teacher well, but the previous one always wanted me 
to go to competitions I didn’t want, and I never went. My classmates have no right 
to judge me or to give me marks (which matter most of all) so I don’t care much 
about what they think. I’ve always wanted to be a model student but it hasn’t really 
worked. So far, only my best friend knows what sort of guy I am. We share all our 
















Teachers don’t really care about us. They don’t care that maybe you’re ill, or you’d 
like to do some extra practice – they just come, teach the lesson and they’re gone. 
They’re bored, if they ever were interested. But you’ve got to leave them a good 
impression. You mustn’t look too interested or too clever though, just enough so 
you’re left alone. My classmates will never really know me, but I let them think I’m 
interested in them. What I am as a person only matters to my family and to myself. 
You’ve got to always be careful with the family. Sometimes you’ve got to do as 
they tell you or they say you’ve betrayed them and you haven’t observed the 

















My English teacher is also my form tutor and she knows me well, she knows my 
hobbies, she appreciates and encourages me. I don’t interact much with my 
classmates, so we’re not close. And with all this competitiveness… My family 
aren’t really involved in my life. They’d like me to study something lucrative, like 
Medicine, but I want to do Arts. It’s strange, but I don’t feel I can open up to my 















The English teacher knows me quite well. There have been situations when I 
didn’t agree with her, but I told her and she understood, everything was fine. My 
classmates think I’m very different from what I am actually, but I’m not too 
bothered. I live only with my mum and we’re very good friends. She encourages 
and appreciates me for what I am. And so do my friends. Otherwise they wouldn’t 
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Our English teacher has always been interested in our dreams, and she’s 
always had a word of advice for us at the right moment. And she’s been right 
most of the times. We’ve often been undecided and she advised us and in the 
end we saw it was good to do what she said. We’ve relied on her for so many 
times, that now we know what she says is right. (…) She’s always known how 
to be both nice and useful. She’s always known how to get involved where she 
needed to. Where she thought it unnecessary, she didn’t, and it was very good 
what she did. (…) We’re not the same with all the teachers, but when we see 
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Nowadays we need capable and responsible people, and my family is an 
example in this way. I follow their example and I think that’s a reasonable way 
to live in society. I want to be like them, because the family is a model in society 





In your family everything must be in the open, honest. Everything is based on 
honesty. But in society honesty can cause problems. Your honesty can be a 
weapon for other people to use against you. And society doesn’t need all your 
information which is useful in the family. There must be a barrier between your 
personal and your social life.  
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With my best friends I could negotiate things, but not with my family. That’s 
something you’ve just got to do! (Englezu, M, 16) 
When a teacher asks you to do something, you can’t say no! It’s the teacher 
who gives you your marks! (Maestru, M, 18) 
I generally try to please the teacher, not the classmates, ‘cause it’s not them 
who give me marks, it’s not them who teach me. (Boomu, M, 16) 
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I try to please my family. If I please my family, I necessarily please the teacher 
too – if I do my homework, work hard, get good marks and am active in class. 
[What makes you do that?] It’s the fear of bad marks, there’s nothing else I fear. 
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Parents… Oh dear! You’ve always got to take care of them… Sometimes 
you’ve got to do what they say, otherwise they think you’ve betrayed them or 
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There’s a wall between the student and the teacher. You can’t really reach the 
student. (…) Of course, the blame lies on both sides. Students can’t open up for 
a certain reason – I don’t know what that is. But they’ve both created this wall, 
both the teachers and the students, I think. [Why?] Because… I suppose every 
generation brings a change. Maybe an improvement to the previous generation, 
or just a change. And if you, as a teacher, can’t understand this and try to 
manipulate the students – or maybe not to manipulate them, but to introduce 
them into the system that you’re familiar with, of course you get this rift. And 
students don’t agree with this and they get even further away. I suppose this 
may lead to defiance… Yes, you can get there. Or simply that “can’t be 
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Some sit at their desk and dictate and we write stuff for 50 minutes without 
stopping. (…) Generally, we don’t get a chance to speak in the English class – 
maybe we’ll say a word or so in an hour. It’s the teacher who talks, talks, talks, 
and we just sit there… I mean, if we could speak too, if we could show that we 
know… Or even if we don’t know, at least we learn, as long as we can speak… 
(Kiddo, F, 14) 
I’d love something more interactive. I mean, not the teacher sitting at her desk, 
reading the question, and you answering from your desk. Right, [mark] 10 for an 
answer! Or for some ticks!  That’s how we’d develop our oral skills too, which 
we don’t really… (080081, F, 17) 
My idea of a perfect English lesson? I can’t really describe it, because we’ve 
hardly ever had one. I guess one in which we speak freely, in which we express 
our views on things. Certainly not a class in which we write exercises on the 

















My English teacher has never been interested in me. (…) She’s got her pet 
students – who aren’t necessarily good at English! It’s a question of private 
tuition. Nearly half the class takes private classes with her. The other half 
doesn’t really matter much. 
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I really loved English and was trying to learn more, but she would say to me: 
“Oh, you’re bound to get it wrong, I won’t have you answer this question!” And 
she always asked the best pupil, who was her private tutee, because it was 
clear he knew the answer. I used to feel like a real weirdo who didn’t know 









put your hand up to answer?] I did, but I thought if I got it wrong then she’d 
correct me and I’d learn something new. But she didn’t. [And you still put your 
hand up…] I did, and at some point she sent me to the board to write it up and 
when she saw I’d got it right she said I’d cheated. I felt like a right crook then. 
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I’ve noticed it’s best to agree with the teacher, although sometimes I’ve got a 
different opinion. Because she often clings on to her view and I can’t convince 









that’s what I like, but she doesn’t like it and is against it. It’s a subjective thing. 
I’ve tried, but I’ve realised it’s not worth it. (080081, F, 17) 
I’ll normally tell you straight all I’ve got to say, and it’s a compromise for me 
having to hide the truth and to take roundabout routes. I hate this. But I’ve got to 
do it to avoid conflicts, especially with the teachers but also with my parents. 
(Coca-Cola24, M, 17)  
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Well, you’ve noticed that the Romanian education system is very defective. (…) 
We don’t learn the lesson from the classroom, which is very bad! (…) You go 
home to learn a lesson which maybe you’re sick of, because maybe you’re sick 
of the teacher… That’s what usually happens: when you don’t like a teacher, 
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I love it when I see that I know more than others and I can stand out. (…) I love 
reading out in class, because many of them can’t pronounce some words and 
that makes me stand out. (Prestige, F, 16) 
When people don’t know the answer to a question, I really get out of my way to 
answer it, because for me it is easy and I think: “Ah, come on, you don’t know 
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I’m not keen on being accepted to their group, so I don’t feel the need to prove 
anything. If I wanted to be accepted into the classmates’ group, I’d have to wear 
a face which isn’t mine, and that’s not worth it. 









































Parents are busy with their jobs and with housework. They don’t know you as 
you really are and can often be wrong about you. My mum and dad want 
different things to what I want – we’ve all got different opinions in my family. For 
example, my dad wants me to become a teacher because I loved playing 
teacher with the teddy bears and dolls when I was little. My mum wants me to 
do Medicine, but the problem is I hate blood and I’m not strong enough to do 
Medicine. (…) I give my mum the impression that I’m gathering stuff about 
Medicine, and my dad knows I’m considering getting into teaching25, but it’s 
hard to work with children – I can see it in my own group how hard it is for the 
teacher to keep everyone afloat.  
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If I’m told, “Look, we want you to do this and this, and we expect great things 
from you”, I will say, “Fine, but I’ll still do what I was going to do anyway, 
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They know, of course, what I intend to do, but I couldn’t say they support me, 
because they don’t. But I’ll do what I think is best, because after all I’ll spend 40 
years of my life doing that job. They’d like me to do what they’ve done, but I 
don’t want that, because I’m not attracted to it and we’re different sorts of 
people. (…) There have been conflicts with my mum because of that. It’s normal 
for a mum to want her child to succeed and if she’s been successful to want the 
same thing for him, but she may not realise that he wants something else and 
he won’t be happy going her way. (…) I have chosen a career that is right for 
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Our English teacher in elementary school took great interest in me. I was the 
second best in class and I really cared, and she talked to my parents and was 
interested. She gave me extra work to do and all that. Here, the teacher is not 
very demanding. (…) Other teachers get us to work hard even if their subjects 
are not important for our specialism, but English is like… well, let’s just do a little 
thing or two… (…) I love discovering things, but we can’t discover much in the 
English class, because the teacher is not too bothered. (…) There’s a 
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At the end of the day, I’m only gonna be with these guys for four years and my 
future doesn’t depend on them, so I’m not afraid to say “no, I don’t agree with 
this”. For example, most of them smoke and flaunt it, so when you spend a lot 
of time with them you feel the pressure to take up smoking too. It’s not that they 
tell you to do it, but you know it would just feel right if you started smoking to be 






I’ve always wanted to be a model student, but it hasn’t really worked so far. I 
mean, not to be a rascal, to get reasonable marks, that sort of thing… But I 
can’t always behave the way I want! You see, if I sit next to a classmate, he 
cracks a joke, I crack another and… I just lose my ideas. I do everything the 
gang way, as it were. [And you think that’s in opposition to the model student 
you were talking about?] Yes, I think it is. 
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Any student tries to please the teacher, right? Because a satisfied teacher is a 
teacher who’s on your side. [For…?] For marks, for better understanding in 
class… (…) Classmates and friends can understand, it’s normal for them not to 
have very high expectations, whereas teachers and parents always want us to 
reach our maximum potential. Peers can understand more easily… not 
necessarily failure, but… not having such high expectations they are… more 
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They’re not really expectations. We simply think in the same way. So if my 
parents want something, I happen to want the same. Although I do listen to 
advice! [Are these expectations that you have negotiated together?] Not 
negotiated together! They are my personal expectations and… theirs. The same 
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“My dreams for the future are very similar to what they’d like me to do in life” – 
this isn’t really suitable for friends. Because I honestly don’t know how 
interested they are in my future. I mean, we’re friends at the moment, but you 
never know how long a friendship will last. You can have a really ugly fight with 
a guy and he stops being your best friend. [So it applies more in the present?] 
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I’ve always tried to be very open and very honest in the English class. So my 
teacher knows all my good and bad sides. She knows what I’m up to, what sort 
of personality I’ve got… [How do you think this influences your motivation in 
class?] In the first place, she can be a better pedagogue through this. If she 
knows what motivates the pupil, she can use this as a weapon – in a good 
sense. So she can motivate that pupil by knowing his personality. And I think 
that’s what every teacher should do: try to know the pupil’s personality and then 
try to… manipulate that personality in a very good direction, or at least a good 
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In the English class, I let my guard down, as it were. And I always feel good, I 
always try to feel good and… umm… respond well to what I’m asked to do. If, 
for example, the teacher asks me to describe my personality, I answer very 
honestly, usually in a jokey way, and everybody loves that. [So you feel you’re 
appreciated for what you are…] Yes, I am! 
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It depends on the teacher. If it’s a good teacher, who knows how to approach 
the students, who also jokes with them and knows what to do… then I am really 
pleased to answer correctly, to work hard and all that. But if the teacher’s not 
like that – mm, not really. [How would you define a good teacher?] One who has 
a sense of humour, who knows his or her subject well, who knows how to 
connect with the students, who understands them… That’s about it! 
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[If I were a teacher], I’d give many life examples. I’m usually more motivated 
when I see the consequences in other people’s lives. The fact that they didn’t 
work hard, or that they didn’t pay attention in class. (…) And we’ve got a 
teacher who doesn’t only focus on teaching English, she teaches us how to live, 
she teaches us good manners, and all sorts of things that are related to life. And 
then I feel much more motivated – I mean, look, that’s really gonna help me, I 
can do something with that thing! (…) That’s what school does to you: it teaches 
you how to live. It teaches you how to speak, how to be a person in society. And 
the whole thing boils down to society. Nobody would learn anything if they didn’t 
live in social groups. 
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I really do think that our teacher’s style is a very good one. I don’t know, maybe 
there is a better one, but I for one can’t imagine that. And why? Because we 
don’t stop at solving exercises from the book and writing… I don’t know what 
English word equals I don’t know what Romanian translation. And having 
vocabulary lists in your notebook and homework and that’s it. No. We do a lot of 
essays, so there’s room for artistic expression, for imagination, for developing 
your vocabulary – because we’re always looking for new words and then using 
them in front of the class and speaking freely, and that’s how they stick and we 
learn them.  
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Desks in a circle, teacher in the middle… and fun! [What sort of fun?] Say we’ve 
had to do some reading in English – a book, a story, anything. And the teacher 
asks: What can you tell us about this? Everything would be relaxed, not tense 
or stressful. [As a teacher] I would joke very much. But I’d know where to draw 
the line, I wouldn’t be crass, of course! And I’d do things differently, I mean I’d 
have diversity, to say so. Not just… every lesson: writing on the board, 
exercises, reading, full stop. I’d bring games and things, people would get 
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To be or not to be “yourself” in the English class - Summary 
 Romanian students feel they cannot be “themselves” in the English class 
 they tried to communicate genuinely with the teacher and gave up 
 teacher’s appreciation and interest predicts the teacher self system and the self 
students show in class 
 strong imposed selves + strong public selves = weak private self 
 students: “professional” identity at school, “true” identity after school 
 students’ competence in English may not originate in class 
 “different” self shown in class: lowest English private self 
 “true” self shown in class: highest English private self, ideal self, learning orientation, 
interest and appreciation in the English class, internal attributions for success and 
declared mark in English 
 students cannot be themselves in class: impression management 
 preference for challenge ~ perceived competence 
 low self-determination: competence from outside the classroom + little autonomy + little 
relatedness 
 helpless attributional patterns (internal causes for failure + external causes for 
success): low achievement motivation + low self-concept 
 “good student” = does (or pretends to do) homework; looks interested (but not too 
interested); agrees (or pretends to agree) with the teacher; hides his/ her hobbies and 
professional plans; sits correctly at his/ her desk 
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26
 No mention was made of such a situation involving one’s parents and teacher, but as these two 
relational contexts generate similarly strong public and imposed selves, conflicts may be less likely to 
occur. 
27
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Differential identity display - Summary 
 little relationship between one’s private self and public selves 
 public selves - directly proportional to their respective imposed selves 
 the four relational contexts: different influences on adolescents’ identity 
 English-as-an-academic-subject versus English-as-a-communication-tool  
 conflicts emerging from differential identity display  

6/,/,/5 
 7	 3 +(  	 	 
























































 	  
 	 	  
  	 
















 		  	 	
    	 	   

	
   	 
 	 	 		 	 
 	 0	
	























































































  	    	  "	





































	   	 
  
	  	    	

 	 





















 F    	   




























  	  	  	  	 	  	 		 	 
	











   	
	 " 	  	

 	  


















&.. 		  "	






































	 ?@A5B5 ! &. 	












 	  2
	
 	  
	  	 
   	





























 $, ! &*  	 	 	




























     
 
  




  	  	 	  

.	 


















































































































































 	  
	 
 	    






































 	 	 
 







  	 	 	
 	
	





 		 	 	 
 
 	 	 	 
   %   5 
	   


















	   
  













	 	 	 



















	 	 	  






















	 3 3 %3















0	 ''E ''., 	




 	  












 	  
	  	  	
	





















;   
    







	   




  5 !
	
	 3 3   

   
	
	 












	 	 N ''E  7
 	  /



































































































 	 	 	 



























     




	 "   5 













   5 





























 	 5 




1 	 	  	 


	  	 	 	  
	

  4 		 	








  5	 G6 K D
 ''*, !7 K !
&..E, ! K % !











	   









 	 +( !	   	
 	 

                                                 
29
 My own correlations between public selves and learning orientation were .32 for the teacher and .28 
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Internalisation - Summary 
 the classroom norm of low achievement possibly internalised into the private self 
 self-determination lost in relation to the teacher is compensated through the norm of low 
achievement in relation to peers 
 public selves get internalised if they are personally relevant and the corresponding 
imposed self is trusted and respected 
 teachers and parents emphasise English-as-an-academic-subject, to the detriment of 
English-as-a-communication-tool 
 students who feel harmonious with the teacher and parents want to pursue careers in 
English 
 students who feel harmonious with the teacher have the highest perceived competence 
 students with the highest perceived competence are rebellious with the family 
(presumably because parents want them to concentrate more on subjects leading to 
more lucrative vocations) 
 harmonious students do not feel pressurised by other people’s expectations 
 harmonious students are willing to work hard in class 
 internalisation can play crucial educational purposes: helping students appropriate 
learning goals 
 language classes – great (wasted) potential for internationalisation, given the link 
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 And even a refusal to contribute to a volume of research findings which was being edited by the 
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The underlying implication of ‘learning should be fun’ is that learning will be a 
painful and tedious activity unless it is primped up as entertainment. Learning is 
never aversive - usually we are not aware of it at all. It is failure to learn that is 
frustrating and boring, and so is having to attend to nonsensical activities. … It 
is meaningless teaching, not learning, that demands irrelevant incentives. 
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Every teacher who is told what material to cover, when to cover it, and how to 
evaluate children’s performance is a teacher who knows that enthusiasm for 
one’s work quickly evaporates in the face of control. Not every teacher, however, 
realizes that exactly the same is true of students: deprive children of self-
determination and you deprive them of motivation. If learning is a matter of 
following orders, students simply will not take to it in the way they would if they 
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A mark-centred ethos - Summary 
 English class not personally relevant, but good marks necessary for passing 
 pass marks not necessarily connected to actual competence  
 students’ communicative competence in English may originate outside the classroom 
 marks granted for non-academic purposes 
 students marked fairly: highest L2 private self, L2 ideal self, learning orientation and 
interest in the English class 
 students marked up: lowest learning orientation, interest and perceived appreciation as 
individuals 
 students’ motivation and genuine engagement cannot be bought with marks 
 students - great potential for self-regulation largely overlooked 
 their self-regulation may help them acquire and use English outside the classroom, for 
real-life purposes 
 students marked down: helpless (external attributions for success, internal attributions 
for failure) 
 students who feel marked down tend to show their true self in class 
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I’ve always tried to be very open and very honest in the English class. So my 
teacher knows all my good and bad sides. She knows what I’m up to, what sort 
of personality I’ve got… In the first place, she can be a better pedagogue 
through this. If she knows what motivates the pupil, she can use this as a 
weapon – in a good sense. So she can motivate that pupil by knowing his 
personality. And I think that’s what every teacher should do: try to know the 
pupil’s personality and then try to… manipulate that personality in a very good 
direction, or at least a good one. And I think this would motivate any pupil. 
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[If I were a teacher] I’d try to remove that wall I was talking about. I’d try to 
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We don’t learn the lesson from the classroom, which is very bad! (…) You go 
home to learn a lesson which maybe you’re sick of, because maybe you’re sick 
of the teacher… That’s what usually happens: when you don’t like a teacher, 
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 My empathy is probably influenced by the fact that, before going to university, I taught myself English 
by consuming endless piles of dry Communist text books. I belonged to one of the last cohorts to study 
Russian (and German) at school, English being still unavailable in my small town. More background 
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From interested teachers to interested students - Summary 
 most participants (both helpless and harmonious) believed the teacher could improve 
their motivation 
 if teachers knew students better, they could make lessons more relevant and engaging 
 students - more interested in the English class than teachers are interested in students 
 teacher interest in students increases student interest in the English class 
 teacher disinterest in students may decrease students’ love of English 
 if students were autonomous, the teacher would not matter so much 
 Romanian students get controlling rather than informational feedback 
 genuine communication would help the teacher know the students better and would 
help students develop autonomy and skills for life 
 Romanian teachers may be too controlling because they are too controlled  
 teachers could start their own bottom-up educational reform in their own classrooms 
 Romanian teenagers are self-determined and potentially self-regulated 
 this potential is not utilised in the English class, but seems to be outside 
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Gender differences - Summary 
 boys have stronger English private selves than girls 
 this may be because: 
- they may use English more for real-life purposes (computers) 
- they may overestimate themselves, and girls may underestimate themselves, 
which is the case in competitive environments 
- teachers may respond to boys and girls differently, influencing their self 
perceptions  
 more teacher interest = more perceived competence (boys, school E) 
 less teacher interest = less love of English (boys, school C) 
 Romanian teachers may reinforce traditional gender stereotypes about language 
learning and about science 
 boys: mastery-oriented attributions (success = high ability, failure = low effort) 
 girls: helpless attributions (success = high effort, failure = low ability) 
 girls perceive more pressure to do well in English and strive to show that they do well 
more than boys, even though their perceived competence is lower than boys’ 
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